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Highlights

*  Both instructors and teachers showed positive attitude towards IALT

e EFL instructors seem to have more confidence in applying computer technology in their classroom
»  EFL teachers perceived managing internet use, technical problems, and internet illiteracy

Abstract

Although internet-assisted language teaching (IALT) has been recognised by the rapid progress of
internet, there is a lack of published studies concerning the perceptions and perspectives of English
Foreign Language (EFL) teachers on the integration of the internet into language learning and teaching.
This study compares the differences between EFL university instructors’ perceptions and state and private
school EFL teachers’ perceptions, towards the integration of internet-assisted language teaching (IALT)
into EFL instruction. 82 participants took part in the survey and responded to the questions about their
perceptions towards integrating internet-assisted language learning into EFL instruction, what types of
internet resources they use to enhance language learning, and what kind of barriers prevent the use of
the internet in EFL classes. A mixed-method approach, quantitative and qualitative, was administered in
this study. The quantitative part of the research is a questionnaire with two sections, and the qualitative
part is an open-ended questionnaire. Both quantitative and qualitative results demonstrate that although
both instructors and teachers showed positive attitude towards IALT, the internet activities they used in
the classroom were limited, and there were some barriers against internet use in the language classroom,
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such as limited time, limited computer facilities and certain technical problems.
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Introduction

With the improvement of the Internet, internet-assisted language
learning (IALT) has been progressively more integrated into
educational settings to engage learners in meaningful learning,
by a growing number of researchers (Chen, 2008: 1015).

Among studies related to teachers’ perceptions about internet-
assisted language learning in EFL instruction, a study conducted
by Lau and Sim (2008) showed that teachers have mainly
positive attitudes towards information and communication
technologies in education. Chen (2008) also demonstrated that
attitude was one of the factors influencing internet use.

Although most of the studies have emphasised the impact of
computer-assisted and internet-assisted language teaching and
EFL students’ attitudes towards these teaching methods (Afshari,
Ghavifekr, Siraj and Jing, 2013; Kiligkaya and Seferoglu, 2013;
Mohktari, 2013; Rahimi and Yadollahi, 2011; Schofield and
Davidson, 2003; Timugin, 2006; Zaini and Mazdayasna, 2014),
there is a lack of research on the perceptions and perspectives
of EFL instructors’ and EFL teachers’ on the integration of
internet in language learning and teaching (Alkahtani, 2011;
Amirsheibani and Iraji, 2014; Baséz and Cubukcu, 2014;
Pinner, 2012; Rafiee and Purfallah, 2014).

Therefore, the main objectives of this paper are to find out whether
there was a difference between EFL instructors’ perceptions and
state and private schools EFL teachers’ perceptions towards
the integration of internet-assisted language teaching (IALT)
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in EFL instruction, and to reveal their perceptions of internet
activities in their teaching process if used, and whether or not
they perceive barriers to internet use in language classrooms in
both institutional contexts. The study tries to provide insight
for other scholars and officials regarding the perceptions of
teachers and instructors in both institutions unfolding internet
use in language learning. Additionally, aiming to reveal barriers
against the internet use in the classroom context, this current
study will guide further research, as there remains scarce
resources regarding internet-assisted language teaching in the
Turkish context.

Literature Review

Internet Use and Language Teaching

Rico and Vinagre (2000) argue that the use of the internet can be
interactive and cooperative with the help of e-mail, conferencing
tools and newsgroup, a virtual group of learners can exchange
knowledge, ideas and points of view on any number of topics.
Therefore, the internet can increase EFL learners’ motivation to
learn the foreign language.

Nevertheless, many factors have an effect on integrating internet-
assisted language learning into foreign language instruction
successfully. According to Cuban (1993), there have been two
barriers for implementation of technology in language teaching,
namely: first-order barriers including external and institution-
related problems; and second-order barriers including internal
and teacher-related problems.
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Teacher barriers are: time; knowledge and skills; training;
previous negative experience; fear and anxiety; and attitudes
(Cuban, Kirkpatrick and Peck, 2001; Fabry and Higgs, 1997;
Migliorino and Maiden, 2004; Pelgrum, 2001; Russel and
Bradley, 1997). Therefore, EFL teachers’ perceptions, beliefs
and attitudes towards internet-assisted language teaching (IALT)
are critical elements for integrating IALT successfully into their
teaching system. Zhao and Tella (2002: 2) state that “the ability
to teach with technology is quite different from the ability to
use it, because technology must be integrated with a sound
pedagogical framework”. Additionally, a study conducted by
Zhao and Campbell (cited in Hartley, Treagust and Ogunniyi,
2008: 601) revealed that the more often the teachers used
technology in their classrooms, the more positive attitudes and
perceptions towards technology. Thus, negative experiences and
a lack of technological knowledge can decrease teachers’ sense
of confidence, and can cause uncertainty and even fear when
it comes to IALT. Additionally, Sokoloff and Thornton claimed
that the use of computers as a teaching material necessitates
a combination of knowledge, skills and experiences for selecting
suitable teaching strategies (Molefe, Lemmer and Smith, 2005).
As a result, teachers may not become willing to take part in
internet-assisted language teaching facilities, and may not apply
them in their teaching (Chen, 2008: 1017).

Related Research on EFL Teachers’ Perceptions

Most studies reviewed students’ attitudes towards learning
English in computer-based language teaching environment
(Afshari, Ghavifekr, Siraj and Jing, 2013; Akbulut, 2008; Aykag,
2005; Kiligkaya and Seferoglu, 2013; Mohktari, 2013; Rahimi
and Yadollahi, 2011; Onsoy, 2004; Zaini and Mazdayasna,
2014). The findings of these studies demonstrated that students
showed generally positive attitudes towards computer-based
language teaching. However, the studies on the perspectives
and attitudes of EFL teachers and instructors towards computer-
based and internet-assisted language teaching were limited in
the literature (Alkahtani, 2011; Amirsheibani and Iraji, 2014;
Arkin, 2003; Aydin, 2013; Bagéz and Cubukgu, 2014; Chen,
2008; Celik, 2013; Pinner, 2012; Rafiee and Purfallah, 2014;
Shin and Son, 2007).

Related literature demonstrates that EFL teachers and instructors
generally have positive attitudes towards the use of computers
and the internet in language teaching. In Pinner’s study (2012),
which investigated teachers’ attitudes and motivations towards
using computer-assisted language learning (CALL), the results
showed that there was a general eagerness amongst teachers to
use computers in their classes more. Another study conducted
by Alkahtani (2011) examined female faculty members’
beliefs and attitudes towards CALL integration in an EFL
context. The results revealed that they had positive beliefs and
attitudes towards the use of computers in language teaching.
Rafiee and Purfallah (2014), moreover, conducted a study on
the perceptions of junior high school teachers towards using
computers in language learning. Most of the teachers harboured
positive perceptions about the use of computers, but considered
themselves not competent enough to cope with some basic
computer functions.

Another study conducted by Arkin (2003) focused on EFL
teachers’ perceptions of the use of computer technology resources
in language instruction. The findings revealed that teachers
who had computer technology training held a more positive
attitude towards the use of computers in vocabulary instruction.
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Additionally, Shin and Son’s (2007) study, which examined
101 Korean secondary school EFL teachers’ perceptions and
perspectives on the use of the internet for teaching purposes,
concluded that the key factors influencing the use of the internet
in the classrooms were teachers’ personal interest, teachers’
abilities to integrate internet resources into class activities, and
computer activities and technical support at schools.

Another study conducted by Chen (2008) in Northern Taiwan
showed EFL teachers’ attitude to be among factors that were
effective to internet use. Moreover, a study by Celik (2013)
revealed that Turkish EFL instructors had positive perceptions
of IALT, but that they had difficulty in finding suitable teaching
materials, and integrating the internet into their teaching. Aydin’s
(2013) research also demonstrated that Turkish EFL teachers
have positive attitudes towards computer use and integration,
but they need technical and instructional support.

In light of the fact that most of the studies have examined
students’, teachers or instructors’ perceptions and attitudes
towards using computers and internet in language teaching in
one institution, there is still need for a study comparing the
differences between higher education institutions and state/
private schools in terms of computer and internet integration,
internet activities used by teachers and barriers against IALT in
order to get a sense of which institutional teaching environment
is in greater need of such methods. As a consequence, the current
study intends to compare the difference between EFL university
instructors’ perceptions and secondary and high school EFL
teachers’ perceptions towards the integration of internet-assisted
language teaching (IALT) in EFL instruction. The study tries to
answer the research questions below:

1. Is there a difference between Turkish EFL instructors’ and
state and private school EFL teachers’ perceptions towards
Internet-assisted language teaching in EFL instruction?

2. s there a difference between Turkish EFL instructors’ and
state and private school EFL teachers’ perceptions in terms
of internet resources used in language teaching?

3. Is there a difference between Turkish EFL instructors’ and
state and private school EFL teachers’ perspectives in terms
of the reasons preventing internet use in EFL classes?

Methodology

This study compared the difference between EFL instructors
from several universities in different cities in Turkey and EFL
teachers at state and private schools of Osmaniye (a town in the
Mediterranean Region of Turkey) in terms of their perceptions
towards integrating internet-assisted language learning into
EFL instruction and investigating the internet resources used
to enhance language learning and barriers preventing internet
use in EFL classes. In this article, the convenience sampling
technique was used. Participants were selected according to
their availability and proximity to the researcher (Biiylikoztiirk
et al., 2009: 91).

Participants

The research was conducted with 30 EFL instructors at different
Turkish universities and 52 EFL teachers at different state and
private schools of Osmaniye, a town in the Mediterranean Region
of Turkey. Both online and paper surveys were administered to
participants of the study. It should be noted that the sample group
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was randomly chosen from different state universities in different
parts of Turkey and state and private schools of Osmaniye,
in order to compare the differences of perceptions towards
internet-assisted language teaching. The reason the researcher
did not include any participants from private universities was
due to the different curriculum procedure between the state and
private universities. The participants voluntarily agreed to take
part in the study.

Table 1 presents background knowledge on participants,
including demographic variables such as gender, age and
experience.

Of the participants, 17 (56.7%) of EFL instructors and 32
(61.5%) of EFL teachers participating the study were female.
While the teaching experience of participating EFL instructors
and EFL teachers ranged from less than five to over 20 years,
which shows that 15 (50%) of EFL instructors had less than five
year experience, with 29 (55.7%) EFL teachers had teaching
experience between five and 14 years.

Data Collection
In this study, the researcher used a questionnaire originated by
Shin and Son (2007), due to the fact that it was understandable
to the participants, and that it measured the focus of the
study conducted by researchers. Nevertheless, the researcher
eliminated some questions in Section 1 regarding the specific
purposes. After eliminating some questions, the instrument was
checked by the three proficient EFL instructors and piloted to
a group of participants including 20 teachers and instructors, for
the purposes of validity and reliability. Cronbach’s alpha value
was calculated. The Cronbach coefficient for the questionnaire
was 0.78. The questionnaire used in this research is made up of
three sections:

for

a. demographic sections

information;

respondents’  background

b. Likert scale statements on respondents’ perceptions on
internet use; and

c. an open-ended question section to elicit the respondents’
comments on the use of the Internet for the teaching of
English as a foreign language.

As for the trustworthiness of the qualitative (open-ended question
section) method, the researcher used ‘member checking’
procedure, which involved taking data and interpretations
back to the participants in order to confirm their responses and
‘audit trail’ procedure, which included an external auditor, who
reviewed the qualitative inquiry (Creswell and Miller, 2000).
A total of 82 completed questionnaires were returned within
two-month period. The data collected from the questionnaire
was analysed quantitatively and qualitatively.

Results

The methodology applied in this study was a mixed method,
containing both quantitative and qualitative methods. The
quantitative data was statistically analyzed using the mean,
standard deviation, frequency, percentage and t-test while the
qualitative part contains open-ended questions. Data of the
qualitative part were collected from the interview conducted with
EFL instructors and teachers through meeting. The interview
aimed to assess the depth of instructors’ and teachers’ perceptions
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about IALT, internet in language teaching and barriers against
internet usage. The findings obtained from the study are divided
into four subsections: EFL instructors’ and teachers’ perceptions
towards IALT; the internet activities/resources used in language
teaching; barriers preventing internet-use in the classrooms; and
the results of qualitative study.

Results of the Quantitative Study

Perceptions towards internet-assisted language teaching
The first research question compared the EFL instructors’ and
state and private school EFL teachers’ perceptions towards
IALT in EFL instruction. In this study, 110 EFL instructors’
and teachers’ were asked about their perceptions towards IALT
from which 82 took part in the study. Some of the participants
filled the survey but not properly, therefore 28 of them were not
included in the study.

Table 2 and Table 3 demonstrate the Turkish EFL instructors’
and Turkish state and private school EFL teachers’ perceptions
towards IALT in EFL classrooms with fifteen items, using
a Likert scale with four options ranging from “strongly disagree
(1) to “strongly agree” (4).

According to results obtained from the questionnaire, comparing
the results of Table 2 and Table 3, the values demonstrated
that participants expressed positive perceptions towards using
internet-assisted language teaching in EFL instructions. One
hundred percent of respondents (EFL instructors) in Table 2
agreed that the internet provides a rich learning environment,
motivates students easily in the classrooms (82.7% for EFL
teachers) and felt that using ESL/ EFL web-sites are useful for
teaching English (92.3 % for EFL teachers). On the other hand,
only 40% of respondents in Table 2 and 44.2% of participants
in Table 2 gave positive responses to the question of replacing
textbooks with internet resources, which demonstrates that
a large number of participants (both instructors and teachers) do
not think it would be appropriate to replace course books with
internet resources. Moreover, 96.6% of the EFL instructors and
90.4% of EFL teachers correspondingly agreed that student can
improve their English skills through the use of the internet, in
addition to improving their communication skills by emailing,
and chatting online (93.3% for instructors and 90.4% for
teachers).

Nevertheless, Table 2 and Table 3 also show significant
differences between Turkish EFL instructors and EFL teachers,
in terms of their self-assessment towards internet-assisted
language learning (questions 11, 12, 13, 14, 15). The findings
have shown that EFL instructors (80%) take more responsibility
for the success of IALT than EFL teachers (61.6%). Moreover,
83.3% of instructors consider themselves competent to use
internet-based materials in the classrooms, and this percentage
is 69.2% for state and private school EFL teachers. While most
EFL instructors also know how to integrate internet resources
into classroom curricula, nevertheless, EFL teachers are not
confident enough to do so (67.3%). Therefore, EFL instructors in
higher education institutions are more eager to use internet-based
materials in classrooms (96.7%) than EFL teachers in state and
private schools (78.9%). The results demonstrated that Turkish
EFL instructors in universities have more self-confidence in
using IALT in language instruction, when compared to EFL
teachers in state and private schools.
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Gender Age Teaching Experience
Male Female | Under 25 26-35 36-50 Under 5 5-14 15-25
Universities 13 17 7 20 3 15 12 3
(43.3%) (56.7%) (23.3%) (66.7%) (10%) (50%) (40%) (10%)
. 20 32 7 30 15 13 29 10
State/ Private Schools (38.5%) | (61.5%) | (13.5%) | (57.7%) | 289%) | @5%) | (55.7%) | (19.2%)
Table 1: Background information on participants
Strongly
Disagree | Disagree | Agree Sgr(g):‘ag:y
N=30 (0)) ) A3) @) M | Std
N| % |N|%|[N| % |N|[%
1. The internet provides non-native speakers of English with a rich learning 347! 507
environment. L L |16 [533] 14 (4677 |
2. Internet tools can be used for teaching purposes. - - 1 | 33| 13]433] 16 |53.3]3.50(.572
3. Internet resources can replace textbooks. 4 |133] 14 467 12| 40 | - - 12.27].691
4. Itis easy to find ESL/EFL materials on the Web. - - 2 167191633 9 | 30 |3.23|.568
5. ESL/EFL Web sites are useful for teaching English. - - - - 1231767 7 [23.3]3.23].430
6.  Students can be motivated by the use of the internet in the classroom. - - - - |21 ] 70 | 9 | 30 [3.30|.466
7.  Students can improve their English skills through the use of the internet, | - - 1 |33 (19]63.3] 10 |33.3[3.30(.535
Students can learn how to use internet resources for learning English for| ) > 16712518330 3 | 10 |303] 414
themselves.
9. Stufients can improve cc.)mmunllcatlon skills by e-mailing or chatting with 113311 1331161533121 20 [330] 702
native speakers of English online.
10. Studgnts will be more attentive in internet-assisted English language| ) > 16712217331 6 | 20 13131 507
teaching classes.
11. T am 'resp0n51ble for the success of internet-assisted English language > 167! a 11331211 70 | 3 10 1283 ] 699
teaching.
12. I am competent to use internet-based materials in the classroom. - - S 116718 | 60 | 7 |23.3]3.07|.640
13. iii(lrlll(;w how to integrate internet resources into existing classroom cur- ) _ 3 10118160 9| 301320610
14. I need training to improve my internet literacy skills. 5 116.7| 11 [36.7| 14 |46.7| - - 12.30].750
15. Iwould like to use internet-based materials and activities in my classroom | ) 113318l 60 |11 13671333 547
as much as possible.
Table 2: Turkish EFL instructors’ perceptions towards IALT
Is)tizglglfz Disagree | Agree Szgsiy
N=52 2 3 M | Std
N| % | N| % [N| % |N| %
1. The. Internet provides non-native speakers of English with a rich learning s> 13g | 7 1135] 21 1404l 22 42313211 825
environment.
2. Internet tools can be used for teaching purposes. 3 (58| 3 |58)|19(365]|27 [51.9]3.35|.837
3. Internet resources can replace textbooks. 6 [11.5| 23 |442| 17 [32.7| 6 |11.5|2.44|.850
4. Ttis easy to find ESL/EFL materials on the web. 2 | 38| 3 | 58|28 (53819 [36.5]3.23].731
5. ESL/EFL websites are useful for teaching English. 1 | 19| 3 |58]22[423|26 | 50 |3.40]|.693
6. Students can be motivated by the use of the internet in the classroom. 1 19| 8 |154] 22 (42.3| 21 |40.4|3.21|.776
7. Students can improve their English skills through the use of the internet. 1 (19 4 | 77|31 59.6]| 16 |30.8|3.19]|.658
8. Students can learn how to use internet resources for learning English for L l1ol 9 117313717121 5 | 96 | 2881 583
themselves.
9. Stu.dents can improve t.commu.mcatlon skills by e-mailing or chatting with 5 13813 1581301057717 [32713.19] 715
native speakers of English online.
10. Students will be more attentive in internet-assisted English language teaching 11911512881 21 |404| 15 [ 2881296 816
classes.
11. 1 am responsible for the success of internet-assisted English language 4 1771161308125 l4s1| 7 11351267 810
teaching.
12. T am competent to use internet-based materials in the classroom. 2 [ 3814126932 (615| 4 | 7.7 |2.73|.660
13. I know how to integrate internet resources into existing classroom curricula. | - - | 17132735673 - - 12.87].561
14. 1 need training to improve my internet literacy skills. 7 [13.5] 20 |385| 19 [365| 6 |11.5(2.46|.874
15. Twould like tf’ use internet-based materials and activities in my classroom as Ll 1ol 1011921 21 1404 20 (3851315 802
much as possible.
Table 3: Turkish state and private school EFL teachers’ perceptions towards IALT
Printed ISSN: 2336-2375 26
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In order to determine whether there is a statistically significant
difference between EFL instructors at universities and EFL
teachers at state and private schools, independent t-test was
conducted. The results of t-test is given in Table 4.

n X SS sd t
EFL instructors 52 2.996 0.746
80 0.706
EFL teachers 30 2.884 0.576

Table 4: Results of t-test of Turkish EFL instructors’ perceptions
towards IALT and Turkish state and private school EFL teachers’
perceptions towards IALT

As th=0.706 is p>0.05 there is not a statistically significant
difference related to the means in the level of internet usage
between Turkish EFL instructors’ perceptions towards IALT
and Turkish state and private school EFL teachers’ perceptions
towards IALT. This finding shows that there is a kind of similarity
of Turkish EFL instructors’ perceptions and Turkish state and
private school EFL teachers’ perceptions towards IALT.

Perceptions in terms of internet resources used in language
teaching

The second question concerns the perceptions towards the
internet activities/resources used in language teaching, allowing
respondents to select more than one response. The internet
activities used by EFL instructors and EFL teachers were
presented in Figure 1:

Text-chatting
E-mail
Voice-chatting
Video conferencing
Puzzles
Encylopedia
Crosswords
Quizzes

Games

Web-surfing

Online dictionary

0 10 20 30 40 50 60 70 80

State/Private Schools ™ Universities

Figure 1: The internet activities/resources used in language
teaching classrooms (N=82)

Figure 1 demonstrated respondents’ use of internet activities in
their classrooms, revealing that the most popular activity for
Turkish EFL instructors is online dictionaries, which is used by
72.7% of respondents, and the least commonly used activities
are email and instant messaging, which are used by 3.3% of
Turkish instructors. The findings further indicated that over half
of Turkish EFL instructors (56.8%) stated that they make use
of web-surfing in their language teaching classrooms. Other
activities include puzzles (23.3%), video-conferencing (23.3%),
voice-chatting (6.7%), encylopedia (26.7%) and crosswords
(26.7%).

On the other hand, Figure 1 also shows the participants’ use of
internet activities in the clasrooms in state and private schools
of Osmaniye. According to the findings obtained from the
chart, the most commonly used activity are games, which are
used by only the small percentage of respondents (29.7%). The

Printed ISSN: 2336-2375

least popular activity is, on the other hand, email, which is used
by 1.2% of Turkish private and state school EFL teachers. It is
clear from these data that while the percentage of using internet
activities in universities is raising up to 72.7%, the percentage of
using internet activities in state and private schools of Osmaniye
is 29.7%, which is much lower than the usage of universities. It
is clear that Turkish instructors were found to integrate internet
usage into their language teaching environment much more
frequently than state and private school EFL teachers.

Perspectives in terms of the reasons preventing internet use
in EFL classes

Concerning the third question, respondents were asked to identify
their perspectives on barriers for internet usage in language
teaching environments. Figure 2 presents the percentages of
participants identifying those reasons preventing internet use in
language teaching classrooms.

Your limited computer skills
Your limited English ability
Your limited in terest

Students' limited computer skills
Students' limited interest
Students' limited English ability
Limited computer facilities

Limited time

State/Private Schools ™ Universities

Figure 2: Barriers against Internet use in language teaching
classrooms (N=82)

The findings revealed that lack of time is a significant barrier to
internet assisted language teaching in both university (63.3%)
as well as state and private school contexts (48.1%). Most
participants had a limited time in order to integrate IALT into
their teaching system. As for the second barrier, while 43.3%
of EFL instructors consider access to computer facilities as
a second barrier, the percentage is 46.2% for state and private
schools. The data further indicates that EFL instructors did
not regard their own English ability and computer skills as the
barrier to internet use in their language teaching classrooms,
whereas 15% of EFL teachers of state and private schools stated
that their own English ability was the reason for not using the
internet in their classrooms.

Results of the Qualitative Study

In order to better understand participants’ opinions and
perceptions regarding the integration of internet use in their
language teaching classrooms, the questionnaire included
one open-ended question. 56.6 % (n=17) of EFL instructors
answered this question, whereas the researcher got responses
from 32.6% (n=17) of the state and private school EFL teachers.
The descriptive qualitative analysis resulted in three main
themes: EFL instructors’ and teachers’ view of IALT, using
internet in language teaching and barriers against internet usage.

The data showed that both groups of participants had a positive
perception towards internet use in language teaching. Among
EFL instructors and EFL teachers, some stated that the internet
enables a variety of free English teaching materials for enhancing
student motivation and it could be used as a source of English
for all levels of learners. Teachers may make use of authentic
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materials through the internet, which will help them to improve
language skills very easily. One of the participants said, “[the]
internet plays a major role in the lives of young people today.
Children engage in online activities both inside and outside the
classroom, so it is beneficial. It is not a must but makes it easier
and fun during class.” Another noted, the “internet enables
efficiency in [the] four skills, especially listening and speaking,
[which] should be supported with materials acquired on the
internet.”

Another theme emerged from suggestions made by EFL
instructors for using internet in language teaching effectively.
One participant stated that “students could be asked to create
their own blogs online and in writing classes, the blogs can
be evaluated as their portfolio”. Another participant suggested
that “[the] internet shouldn’t be the main basis of the lesson,
but teachers should integrate it to cause curiosity in the class as
well as providing authentic materials which would also improve
students’ autonomy in language classes.” Another participant
said, “it would be useful to train both teachers and students
about internet literacy skills in order to make use of the internet
effectively.”

EFL instructors did not explain many barriers against internet
use in language teaching, however, noted that state and private
school EFL teachers indicated several difficulties in using
the internet in the classroom as follows: having difficulty in
controlling the internet use in the classroom; having a slow
internet connection or technical problems during the class;
teachers’ incompetence of computer and internet literacy skills,
being in need of training are among barriers to using Internet
in their language instruction. One of the participants said, “it is
useful, but many teachers do not use it due to a lack of interest
and ability.” Another participant said, “Teachers are in need of
training in order to improve their Internet literacy skills and to
integrate into language teaching”.

Discussion

The results obtained from the current study are consistent with
the previous research on the perceptions, attitudes, beliefs
and self-efficacy of EFL instructors and teachers towards
internet-assisted language instruction and computer technology
(Alkahtani, 2011; Amirsheibani and Iraji, 2014; Arkin, 2003;
Aydin, 2013; Basdz and Cubukcu, 2014; Chen, 2008; Celik,
2013; Kiilekgi, 2009; Pinner, 2012; Rafiee and Purfallah, 2014;
Shin and Son, 2007). For instance, the study conducted by
Basoz and Cubukcu (2014) investigated the attitudes of pre-
service EFL teachers of English towards using computers in
language teaching. The findings of this study similarly showed
that teachers of English have positive attitudes towards the use
of computers in their language teaching.

Furthermore, the results of this study are in line with the
findings of previous studies on the reasons preventing the use of
technology in the classrooms (Blake, 2007; Chen, 2008; Celik,
2013; Egbert, Paulus, and Nakamichi, 2002; Park and Son,
2009; Shin and Son, 2007). The study conducted by Chen (2008)
found that finding appropriate materials, creating materials, as
well as keeping up with software upgrades and improvements,
take a long amount of time. Shin and Son’s study (2007), also
emphasized four key factors affecting internet use: teachers’
interest; teachers’ abilities; computer facilities; and technical
support in schools.
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The present study provides some practical recommendations for
scholars and to officials. First of all, there should be a special
training programme for computer technology in the pre- and
in-service teaching programmes in faculties regarding how to
integrate the internet into their language instruction in order to
make teachers and instructors self-confident in applying IALT.
Second, it is recommended that classrooms be equipped with the
necessary and appropriate technical support in order to remove
connection and technical problems. Finally, it is also crucial to
design materials integrating internet-assisted language teaching
activities in language programmes in order to enhance foreign
language learning.

Conclusion

Findings of the present study showed that participants expressed
positive perceptions towards the use of the internet in EFL
context, and that they are eager to integrate it into their language
teaching classrooms. The authors (Kucirkova, Kucera and
Vostra Vydrova, 2014: 85) showed that students expressed their
views on the effectiveness of the e-learning course and their
positive attitude to e-learning. This result shows similarity with
our study and the other research conducted in Internet-assisted
language teaching. In a study by Park and Son (2009), some
of Korean EFL teachers’ perceptions were explored in terms
of computer-assisted language learning (CALL). The findings
of this study showed that EFL teachers have positive attitudes
towards computer use in ther classrooms. They believe that
using computer in their classes can enhance and improve the
way of teaching.

In another study by Kim (2008), 10 ESL/EFL teachers’
perceptions about the use and role of computer were
investigated. The results of this study indicated that these
teachers have positive attitudes to computer use and supported
it as an instructional tool.

Ballester (2012) explored an intermediate level learners’
perceptions of use of a web-based multimedia program with real
videos and tried to deal with its effectiveness and applicability in
language teaching environment. From the data, it is calimed that
learners improved their listening skills.

Most of the mentioned studies indicate the importance of
computer technology and internet use in teaching and learning
environment and they may help in motivating and improving
teachers’ and learners’ outcomes. The results also showed that
both EFL instructors and EFL teachers are inclined to have
positive attitudes towards using the internet in their classroom
and taking the results into consideration, it can be claimed that
there is no statistically significant difference between both
groups.

However, it can be said that EFL instructors seem to have more
confidence in applying internet activities in their classrooms.
Furthermore, the two most frequently used internet activities,
according to EFL instructors’ perceptions, are online dictionaries
(72.7%) and web-surfing (56.8%), the two least frequently used
activities are e-mail (3.3%) and text-chatting (3.3%), whereas
the activities EFL teachers perceive, which were applied most
are games (29.7) and quizzes (29%), where the least frequently
used ones are emails (1.2%) and video-conferencing (1.7%).
Moreover, the most significant barriers against using the internet
were found to be the restrictions of time and limited computer
facilities for both groups of participants.
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In view of the findings about qualitative analysis, data
demonstrated three main themes: participants’ view towards
IALT; using the internet in language teaching; and barriers
against internet usage. EFL teachers perceived managing
internet use, internet disconnection or technical problems,
internet illiteracy and lack of training as barriers to using the
internet in their language instruction.

This current study was limited in the following ways. The
first one was the small sample size of the participants; 30 EFL
instructors from higher education institutions in different cities
of Turkey, and 52 EFL teachers from state and private schools
in Osmaniye in Turkey. More participants might have been
generalisable to the population. Another limitation was that this
study was confined to the descriptive data obtained from the
questionnaire, and one open-ended question designed by Shin
and Son (2007). To conclude, further research is required to
specify the problems of EFL instructors and teachers regarding
curriculum development, classroom management, teaching
procedure in terms of the use of IALT in Turkish EFL contexts.
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