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both genders. The data were collected using the standardized stress
coping strategies questionnaire - SVF 78. Of the total number of 177
students, 63 were male and 114 were female undergraduate students
of Faculty of Economics and Management (FEM) at CULS. The
most important outcome of the current study research is a proven
significant distinction between the positive-negative stress coping
strategies employed by CULS undergraduate students and those of
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of positive stress coping techniques seems comparatively high and
might therefore be considered as satisfactory. However, significantly
lower use of the most constructive and, in longer prospective, most
approved group of strategies is rather disappointing.
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Introduction

University studies place numerous demands on students’
personality — their cognition, character, motivational processes,
etc. Naturally, during their studies a number of various stress
situations occur, especially in connection with achievement
expectations, stress reduction, interpersonal relationships,
solving personal problems in relevant levels of corresponding
developmental stage. The associations of personality, affect,
trait emotional intelligence and coping style measured at the
start of the academic year with later academic performance were
examined in a group of undergraduate students by Saklofske
et al. (2012). Modelling for stress and life satisfaction showed
relationships with personality, affect, and the task focus and
emotion regulation factors. The high levels of demands put on
students often lead into a high level of perceived distress and
difficulties. Topics on such problematic area were presented
at the ERIE conference by studies conducted by Chamoutova
and Chylova (2008) or Millerova, Michalek and Franco Ruiz
(2007). Studies focused on relation between the uses of different
stress coping strategies by full-time university students. Results
showed that students’ lives were perceived as highly demanding
and stressful. These findings required further investigation,
which created a baseline for the currently presented study. The
study focuses on a comparison of stress coping strategies at
university students in contrast to the Czech population sample.
The comparative analysis is complemented by an analysis
of gender differences in a use of stress coping strategies. The
comparative analysis of other variables in relation to stress
coping strategies will be presented in the Part — II of this paper.

Czech as well as foreign academic literature usually describes
coping strategies as strategies used for coping with stress (e.g.
Aldwin and Yancura, 2011; Kebza, 2005; Janke and Erdmann,
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2003). Authors follow the classical concept of stress proposed
by Hans Selye (1950). We may come across the following
description of coping: “...coping denotes the psychological
operations, both conscious and unconscious, being applied
by an individual in order to manage demands of stressful
situation or event” (Balcar, Trnka and Kuska, 2011, p. 27).
The same authors believe that coping strategies comprise of
cognitive, emotional, behavioural, and physiological processes
implemented in various combinations that are selectively and
purposefully effective in order to ease individual’s demand
overload.

Next to the term ,coping strategies’ there is a frequently used
term , coping styles’; both of which have been used in similar
sense. According to Aldwin and Yancura (2011, p. 267) coping
style approach assumes that “...there is an intra-individual
stability in the use of coping styles throughout various
situations.” Therefore, we may assume that tendencies to employ
similar coping strategies throughout different lifetime events
might be considered an invariable characteristic, detectable
within individual psycho-diagnosis (Janke and Erdmann,
2003). Authors (in accordance with Aldwin and Yancura (2011)
perceive coping styles in a broader sense (related to personal
characteristic) than copingstrategies (related to actual behaviour,
for further information see for example Eduardo Piemontesi
et al., 2012; Shankland et al., 2010). However, especially in the
context of the stress coping strategies questionnaire SVF 78 by
Janke and Erdmann (2003), which is in detail described in the
Method section, the term stress coping strategies is considered
to be adequate.

As defined by researchers, there are distinct typologies
within the field of stress coping strategies; such as active and
passive coping (Gerin, 2011) or strategies leading towards
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stress reduction — positive stress coping strategies, in contrast
to strategies leading to increase of stress — so called negative
strategies (Weyers, Ising and Janke, 2005).

There are undoubtedly various approaches to coping with
distress and yet, it is possible to distinguish, at least, the
two major strategy groups — the positive and negative ones.
However, the choice of applied coping strategy may differ
in relation to specific factors, e.g. demographic indicators
- gender, education level, age — or personal characteristics
(namely neuroticism mentioned in Horakova, 2009 or anxiety,
as Eduardo Piemontesi et al. state, 2012). Lukavsky, Solcova
and Preiss (2011) came to similar findings while exploring
proactive stress coping strategies; according to their research
women show higher need for emotional support while men
tend to apply reflective solution to a problematic situation.
Research results point out gender differences in search for
an instrumental support angle, even though the statistical
significance of this trend has not been fully validated (also in
Solcova, Lukavsky, and Greenglass, 2006). On the contrary,
according to Contrada and Baum (2011) coping strategies, in
general, might be considered being male-female dependent.
Coping strategies have been clustered into distinct categories
based on a variety of conceptual and empirical considerations,
perhaps the most influential distinction for investigations
of gender differences is the one proposed by Lazarus and
Folkman (1984). They classified coping responses as either
problem focused coping or emotion focused coping. Women
reported significantly greater use of problem focused (active
coping) and emotion focused strategies (rumination) as well as
social support seeking in comparison to men. Women endorse
more strategies to cope with stress than men do, including
those considered gender-role consistent (emotion oriented,
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support seeking) and inconsistent (active, problem focused). In
connection with university education, Shankland et al. (2010, p.
354) state that ,,...problem-focused coping strategies are more
effective in facing controllable situations, like coping with the
demands of student life, while the emotion-focused strategies
are more effective in facing unmanageable events”.

The aim of present study is to investigate the particularities
of using various stress coping strategies by undergraduate
students at the Czech University of Life Sciences (CULS) with
a special regard to the balance between positive and negative
stress coping strategies, and resulting consequences. Authors
focused on comparing differences in the use of coping strategies
between standardized scores of the Czech population and
student population, as well as on identifying differences in
the use of coping strategies between both genders. One way
to measure coping, as mentioned earlier, is when considered
a habitual trait, characterizing the individual’s reaction,
independently from the kind of stressful situation (Ising et al.,
2006). Inventories following this approach are, for example,
the COPE inventory (Carver, Scheier and Weintraub, 1989), the
Stressverarbeitungsfragenbogen SVF 120 (Janke and Erdmann,
2005) and its variant SVF 78 (Janke and Erdmann, 2003). Authors
of this study followed this concept too. The data were collected
using a standardized method - SVF 78 (Janke and Erdmann,
2003). The questionnaire consisted of 13 scales - 7 scales for
positive stress coping strategies, 2 neutral, and 4 negative
strategies. Each one of the scales can be interpreted on its own
and compared to the Czech standardized tables, which enable
researchers to assess the differences in using coping techniques
within the specific group of CULS undergraduate students.

The SVF 78 questionnaire, focusing at the mapping of stress
coping strategies, has proved to be highly useful instrument,
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especially in the contemporary information society with
incessantly increasing level of stress. In addition, the ways of
coping with stress are nowadays frequently not the constructive
ones. The population of university students is very illustrative
example of both mentioned cases — of high level of stress and
in the same time of high level of non-constructive ways of
coping. From the point of view of the psychological counsellor,
the qualified and reliable description of contemporary trends
in stress coping strategies within the youth population is most
welcome (it is necessary, for example, for prevention of the
drug and alcohol abuse and more tailored aiming of respective
psychological lectures and seminars) and is well in accord with
responsible system of education.

Materials and Methods

Group of respondents

The data were collected during autumn/winter semester of
academic year 2011/2012 on a sample of first and second
year undergraduate students of Faculty of Economics and
Management (FEM) at CULS (N =177). Students in our group of
respondents represent both forms of studies — 75 students were
full-time students, 102 students were part-time students. Of the
total number of 177 students, 63 were male and 114 were female
students, within the study programmes Public Administration
and Regional Development and Business and Administration.
The average age was 26 years. Descriptive characteristics of our
respondent group are shown in more detail in Table 1, below.
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Part-time
102 3017| 20| 49| 52| 5098 50| 49,02
students
Full-time | o0 55091 19| 26| 62| 8267 13| 17,33
students
Total 177 | 2624 | 19| 49| 114 | 64,41 | 63| 3559

Tab. 1: Descriptive characteristics of group of respondents.

Respondents participated voluntarily, and were not paid. The
testing via SVF 78 questionnaire was positively accepted, as
students get immediate feedback on their results, receiving this
way (anonymously) the comments and recommendations on
their stress coping behaviour together with experience with the
use of psychological instrument of high psychometric quality.
The issue of stress is quite popular and there are, in general, no
obstacles to imagine and describe real life situations of stress
events and coping with them.

The method

SVF 78 (Janke and Erdmann, 2003) is a German questionnaire
based on a trait approach, fully standardized into Czech
language and cultural environment. This method was used to
obtain data on different stress coping strategies. The standard
Czech version of the aforementioned questionnaire was applied
with the following instruction: “When I am disturbed, irritated, or
upset by something or someone.... ”
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Description Name of Abbreviated
Subtest of strate name of Sample-item
subcategories &Y strat.
R I tell myself that
o @ Minimi- MIN everything will turn
23 . zation ¢ all rioht
= ‘5 | Devaluation / out atl rignt.
- Y
85 Defence . I think that I am not
~ = Denial of .
® it DENGU responsible for the
g situation.
. . I try to distract
~
¢2 Distraction DISTR myself
- )
z 9 istraction i I grant myself
£ g Subst.ltut.e SUB something I've desired
@ gratification .
for a long time.
@ 8 Response RECON I tell myself not to
= 8 Control / control lose my temper.
&% Constructive | positive self- 1 tell myself that I can
~ 8 . . POSI o
instructions cope with it.
Need for I try to talk with
-3 social SOCSUP someone about the
£ 8 Neutral /| sypport problem.
gL Situation T resol ”
Z = dependent resolve to avoi
* Avoidance AVOID such situations in the
future.
. I tend to run away
8 Negative ESC from the situation.
&
£ I keep on thinking
8] - about the situation
; Negative Rumination | RUMI for a long time,
= afterwards.
&
2 Resignation | RES I tend to give up.
Self-blame SEBLA I blame myself.

Tab. 2: SVF 78 Subtests and Categories (Weyers et al, 2005).
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Stress coping techniques were assessed according to two major
groups of subtests (for details see Table 2): The first seven
subtests, which in principal can be considered to reduce stress,
are grouped under the category of Positive strategies total and
can be divided into following subcategories: Devaluation/
Defence (Positive strategiesl, from Minimization to Denial
of guilt), Distraction (Positive strategies 2, from Distraction
to Substitute gratification) and Control (Positive strategies 3,
from Situation control to Positive self-instructions). The four
remaining subtests ranging from Escape to Self-blame are
considered to augment rather than reduce stress; these subtests
are grouped under the category of Negative strategies total.
There can be identified two more strategies, which are referred
to as Neutral strategies, as no definite affiliation towards
positive or negative side can be identified, these strategies must
be, in all cases, viewed as situation dependent.

From the psychometric characteristics” point of view, the SVF
78 provides high level of reliability and time stability, consistent
construct validity, and considerable external validity in regards
to other stress coping inventories (Janke and Erdmann, 2003;
Weyers et al, 2005).

Statistical Analyses

Next to the descriptive analysis, of which the main aim is to
describe the field of interest and to classify respective items
(Disman, 2008), a thorough examination of relation between
variables was executed. The independent variables are: the Test
values (the Mean value of SVF 78 found in the standardized table
outputs for each Subtest for the whole Czech population sample
and separate scores for males and females). The dependent
variable was the stress coping strategy usage measured by the
SVF 78 on a sample of CULS students.
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In order to ascertain the nature of relation between the two
variables, authors decided to test the null hypothesis to find out
whether the sample comes from a population with the same
Mean value as the Test value - therefore one sample t-test was
computed, using SPSS 19 statistics software (Norusis, 2011).
For additional assessment of the differences in usage of stress
coping strategies at males and females, we have formulated
a hypothesis on the statistically significant differences in the
use of coping strategies between the group of male students
and the group of female students, identified through the SVF
78 questionnaire. To test this second null hypothesis of non-
existence of a significant difference between the two groups, we
used a t test for two independent samples (Norusis, 2011), and
before each testing, the null hypothesis of no difference in the
variance of the evaluated variable values in both groups was
adopted based on Levene's test for equality of variances.

Results

Results of the most important descriptive statistics of the
observed subcategories — Positive strategies 1, Positive strategies
2 and Positive strategies 3 and categories — Positive strategies in
total, Negative strategies in total, as well as the results of the
computation of one-sample t-test (data obtained from CULS
students compared to Test value of Czech population sample in
respective categories and subcategories) are displayed in Table
3, below.
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strategies 1

Positive

. 12,26 | 3,54 | 0,27 | 1037 | 7,1 0,00%* | 1,89 | 1,37 | 242
strategies 2

Positive

. 1557 | 3,59 | 0,27 | 1619 | -2,3 | 0,02* | -0,62 | -1,15 | -0,09
strategies 3

Positive
strategies 13,35 | 2,74 | 0,21 | 12,22 | 5,48 | 0,00** | 1,13 | 0,72 1,53
total

Negative
strategies 12,04 | 416 | 0,31 | 10,52 | 4,86 | 0,00* | 1,52 | 0,9 2,13
total

Tab. 3: Results — descriptive statistics and one sample t-test

Table 3 illustrates that Means of the data from our group of
respondents differ from those of the Czech population sample
(Test value); in all five cases there is a variation within one
standard deviation from the Mean in question. In order to test
the null hypothesis of non-significance in variation between the
two Means, one sample t-test was computed and its results are
displayed in Table 3. Results demonstrate the significance level
to be, in one case, less than 0, 05; in other cases less than 0, 01.
Our observed results are very unlikely in all five cases; therefore
the null hypothesis was rejected. Our sample probably comes
from a population with a larger Mean than the examined Test
value; except for the Positive strategies 3, where the computed
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t-test is negative, and therefore it is expected for the mean value 95%

of our sample to be lower than the population sample. g Confidence

These results indicate tendency towards increased usage of % 5 a | B g | Onesamplettest % H:fetrhvjl

most stress coping technique subcategories, in general, both § g § g ° 5 | Rt

positive as well as negative ones. @ o L N = — -
- - 1% <)

The results also show some differences in preference of SEI TE t Sig Z St

employing specific subcategories of positive stress coping -

strategies, especially those connected to devaluation, defence Male 133 492 | 062 | 1067 | 425| 000% | 263| 14| 387

and distraction in contrast to low level usage of constructive E

positive strategies. Female | 949 | 496 | 046 | 818 | 282 | 001 | 1,31 | 039 | 223

Presumably influenced by relatively low age, the considered

group of participants is still indecisive when it comes to choosing 5 |Male | 1178 35| 045| 1141 | 082| 042] 037|058 | 127

a stress coping strategy; together with large group of students, Z

who employ positive, but in a long term view short-sighted QO | Female | 11,13 | 425| 04| 999 | 285 | 001*| 1,13| 035| 1,92

stress coping strategies. Detailed analysis of the results shows

further possibilities when it comes to strengthening the positive Male |1233 | 401 | 051 | 11,69 | 127 | 021 | 064 |-037 | 165

strategies and forming more suitable strategies compared to the g
currently preferred ones. Targeted influence and training might 2 | Female | 13| 406 | 038| 11,97 | 271 | 001 | 103 | 028 | 1,78
help to form more resistant stress coping individuals, able to
better sustain permanent stress induced by highly demanding Male |[11,19 | 42| 053 | 842| 524| 000%| 277 | 1,71 | 383
work environment. §
Let us have a closer look on comparison of differences in the Female | 1208 | 434 | 041 | 942 654 | 000™ | 266 | 185| 346
use of coping strategies by male-students and female-students
compared with the values of the Czech standardization sample. % Male | 1587 | 418 053 | 1684 |-184| 007 | 097 | -202| 008
More details are shown in Table 4, below. o
@ | Female | 1582 | 409 | 038 | 1672 | -236 | 002*| -0,9 | -1,66 | -0,14
Z |Male |1616| 382| 048 | 1527 | 1,85 | 007 | 089 [ -007 | 185
:
~ | Female | 1511 | 3,79 | 035 | 1556 | -1,28 02 |-045| -1,16 | 025
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Female | 15,14 | 4,58 | 043 | 16,02 | -2,05 0,04* | -0,88 | -1,73 | -0,03 “ Female | 12,16 | 523 | 0,49 | 11,48 | 1,38 0,17 | 0,68 | -0,29 1,65
% Male 13,83 | 506 | 064 | 11,57 | 3,54 | 0,00 | 226 | 098 | 3,53 =
b=l Male 12,54 3,2 04| 11,08 | 3,62 | 0,00 | 1,46 | 0,65 2,27
) S
B
1)
R | Female | 1629 | 477 | 045| 1423 | 461 | 000 | 2,06 | 1,18| 294 L
‘2 | Female | 1031 | 383 | 036 | 909| 34| 000%| 1,22| 051| 1,93
=) Male 1497 | 442 | 057 | 11,44 | 6,33 | 0,00 | 3,53 | 241 4,64 =
S
< | Female | 1513 | 43| 04| 1251| 651 | 0,00% | 262 | 1,82 | 342 Lo Male | 1176 335 042 1006 | 403 | 000 | 17| 086| 254
° B
Male 1078 | 437 | 055 735 622 | 000 | 343 | 233 453 A~ Female | 1254 | 3,63 | 034 | 10,69 | 544 | 0,00 | 1,85 | 1,18 2,52
z
Female | 11,86 | 449 | 042 916 | 642 | 0,00 27| 1,87 3,53 ¢ o Male 1596 | 3,63 | 046 | 16,27 | -0,68 05|-0311| -1,23 0,6
28
S
5 Male 13,76 5| 063| 1361 | 024| 081 015|-1,11 | 1,42 & @ | Female | 1535 | 356 | 033 | 161 |-224| 008 |-075| -1,41 | -0,09
2
Female | 162 | 5,35 05| 16,68 | -0,95 0,34 | -0,48 | -1,47 0,52
¢ | Male 13,78 | 2,45 | 031 | 1247 | 4,24 | 0,00 | 1,31 | 0,69 | 1,93
£ 8
Male 8| 487 | 061 717 | 1,35 0,18 | 083 | -04 2,06 38
% ~ Female | 13,11 | 2,87 | 027 | 11,96 | 428 | 0,00 | 1,15 | 0,62 1,68
&~
Female | 10,67 | 4,99 | 047 893 | 3,71 | 0,00 | 1,74 | 0,81 2,66
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95%
= Confidence
5 . . X QE) One sample t test = interval
Q < = 3 5 "g of the
< 5 ] p g o difference
B E o = s
N © & ¢ =
el ) 3} b
A 7 2 Si 2 o
L= t 1g. © o
> | )
<I>J Male 10,8 38| 048 949 | 2,74 | 0,01** | 1,31 | 0,35 2,27
E=lr
©
%3
Z Female | 1272 | 42| 039 | 11,56 | 2,95| 0,00 | 1,16 | 0,38 | 1,94

*a<0.05, " a<0.01; N=177; df = 176, abbreviations of coping strategies are
explained in Table 2.
Tab. 4: Results — descriptive statistics and one sample t-tests for

male and female students vs. respective test value from Czech
population sample.

We can see several significant differences in Table 4. In female
students we find a significant difference in the use of the
strategies Denial of guilt, Distraction, Situation control, Positive
Self-instruction and Resignation compared to women from the
regular Czech population sample. Male students” scores in these
coping strategies were similar to those demonstrated by men
in the standardization sample. This more detailed perspective
shows that female students more frequently use coping
strategies oriented to obtaining social support or denying guilt
which are among emotion-focused strategies, but they also
more frequently than women in regular population use two of
the most appropriate coping strategies, namely Positive self-
instruction and Situation control. Male students only differ from
men in the standardization sample of the Czech population in
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categories in which we also find significant differences in female
students compared to women in the standardization sample.

The last part of results presented in this paper consists of
a comparison of male students and female students in our
university students” sample. The comparison of male students
and female students using two adequate sample t-tests is
offered in Table 5, with Levene’s tests’ results assuming equal
variances of samples.

95%
Levene’s Confidence
tests t tests interval
Mean Std. of the
Strategy diff. | €TOT | difference
©| diff.

B I}

F Sig t Sig % =

| )
MIN 0,07 | 0,80 | 491 | 0,00** | 381 | 0,78 | 2,28 | 534
DENGU 093 | 0,34 | 1,04 0,30 0,65 | 0,63 |-0,59 | 1,90
DISTR 024 | 0,62 | -1,05 0,30 | -0,67 | 0,63 | -1,92 | 0,59
SUB 0,62 | 043 | -1,32 0,19 | -0,89 | 0,67 | -2,22 | 0,44
SITCON 0,13 | 0,72 | 0,09 0,93 0,06 | 065 | -1,22 | 1,33
RECON 0,08 | 0,78 | 1,77 0,08 1,05 | 0,60 |-0,12 | 2,23
POSI 1,19 | 0,28 | 094 0,35 0,70 | 0,74 | -0,77 | 2,17
SOCSUP 1,12 | 0,29 | -3,22 | 0,00** | -2,46 | 0,77 | -3,97 | -0,95
AVOID 0,01 | 091 | -0,24 0,81 -0,16 | 0,68 | -1,51 | 1,18
ESC 0,00 | 098 | -1,55 0,12 | -1,08 | 0,70 | -2,46 | 0,30
RUMI 0,19 | 0,66 | -2,97 | 0,00** | -2,44 | 0,82 | -4,06 | -0,82
RES 0,09 | 0,77 | -3,43 | 0,00** | -2,67 | 0,78 | -4,20 | -1,13
SEBLA 1,28 | 0,26 | -1,89 0,06 | -1,49 | 0,79 | -3,05 | 0,06
Positive 2,72 |1 0,10 | 3,93 | 0,00** | 223 | 0,57 | 1,11 | 3,35

strategies 1

143



Journal on Efficiency and Responsibility in Education and Science
ISSN: 1803-1617, doi: 10.7160/eriesj.2012.050303

95%
. Confidence
Levene’s ;
tests t tests interval
Mean Std. of the
Strategy diff. | €TOT | difference
T diff.
) @
Il Sig t Sig, % 2
— =}
Positive 086 | 035 | -1,40 | 016 | -0,78 | 0,55 | -1,87 | 0,32
strategies 2
Positive 0,25 | 0,62 | 1,07 0,29 0,60 | 056 | -0,51 | 1,72
strategies 3
Positive 092 | 0,34 | 1,58 0,12 067 | 043 |-0,17 | 1,52
total
Neutral 2,34 | 013 | -2,32 | 0,02* | -1,31 | 0,57 | -2,43 | -0,20
total
Negative 1,10 | 0,30 | -3,01 | 0,00 | -1,92 | 0,64 | -3,18 | -0,66
total

*a <0.05, ** a<0.01, N male = 63, N female = 114, df = 175 for each t test;
descriptive statistics is shown in Table 4; abbreviations of coping strategies are
explained in Table 2.
Tab. 5: Results — descriptive statistics and two independent samples
t-tests for each coping strategy, with Levene's tests for equality of
variances.

Results presented in Table 5 show a significant difference
in the use of the strategies Minimization, Social support,
Rumination and Resignation. Looking at average values, we
can also observe direction of the difference, and it is obvious
that the Minimization strategy is more frequently used by male
students in our sample, while the remaining strategies — Social
Support, Rumination and Resignation are more frequently
used by female students. Like in the previous case, these
results correspond with the concept mentioned by Lazarus
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and Folkmann (1984), partially also by Lukavsky, Solcova and
Preiss (2011). The coping strategies results also manifested in
the comparison of different groups of positive coping strategies
(Positive strategies 1, Positive strategies 2 and Positive strategies
3), as well as in the comparison of positive, neutral and negative
strategies in total. Similarly as with individual coping strategies,
also in this case we can see significant differences in the first
group of coping strategies (probably significantly influenced by
the Minimization strategy), in the group of neutral strategies
(probably influenced by a significant difference in the Social
support coping strategy), as well as in the group of negative
strategies (particularly due to significant differences in the
strategies Rumination and Resignation).

Discussion

According to Domeovda, Vostra and Jindrova (2011) most
graduates and students of the Faculty of Economics and
Management (FEM) are women; the question for further
research should be, that this fact might be associated with men
and women using certain strategies which are likely to be more
effective with respect to their studies. Our student sample is not
representative in this regard —both genders were almost equally
represented in part-time students, which does not correspond
with the actual situation at FEM — the proportion of full-time
male and female students better captures FEM.

Some contemporary stress researchers view the role of gender
as follows: it may come into play at each phase of the stress
experience, determining exposure to events and appraisal of
those events as stressful as well as influencing physiological
responses and coping efforts. It also may moderate the relation
between stress and health outcomes, such that even when
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stress is comparable, one gender is more vulnerable to negative
outcomes (Davis, Burleson and Kruszewski, 2011).

Authors of this study are aware, that following the modern
stress science research methods, other, alternative psychometric
tools could also be used to identify coping strategies. Shankland
et al. (2010) assessed students” adaptation to a different type of
education with the use of a test battery containing the Coping
Inventory for Stressful Situations by Endler and Parker as one
of the tools Solcovd, Lukavsky and Greenglass (2006) used for
their research of proactive stress coping strategies the Proactive
Coping Inventory. In an earlier research of stressogenic
situations in university students in the Czech environment,
Millerova, Michalek and Franco Ruiz (2007) used an adapted
version of the Stress Profile questionnaire. As mentioned above,
authors of this study chose the questionnaire tool SVF 78 as the
primary method for measuring coping strategies in students
(similarly to Janke and Erdmann, 2003 or Balcar, Trnka and
Kuska, 2011). In addition to other advantages, such as group
administration and prompt, well-arranged assessment, authors
also opted for this questionnaire with respect to topics discussed
in contact lessons, with the analyzed coping strategies smoothly
following the lessons’ content concerning Mental hygiene,
health psychology and Personality psychology lectures.

Conclusion

The most important outcome of the current study research is
a proven significant distinction between the positive-negative
stress coping strategies employed by CULS undergraduate
students and those of the Czech population sample. Although
authors suggest further study on a larger, and especially in
gender and educational background better balanced sample
of respondents, high number of negative stress coping
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techniques used by undergraduate university students in this
study undoubtedly requires certain measures to be taken into
consideration. From the global point of view, the use of positive
stress coping techniques seems comparatively high and might
therefore be considered as satisfactory. However, significantly
lower use of the most constructive and, in longer prospective,
most approved group of strategies is rather disappointing. It
seems highly sensible to offer students alternative strategies
of coping with stress emerging from work, family, and school
demands. Cohen et al. (1993) stresses stress-elicited changes
in health practices such as smoking and alcohol consumption,
which may represent an obvious danger to the students. Coping
styles are generally considered to be environmentally driven.
Up to now, research has mainly focused on family influences.
However, some studies (Shankland et al., 2009) underline the
effect of educational settings on the development of problem-
focused coping strategies. Presently, there are Mental hygiene
seminars accessible to full-time students, where they may be
given a chance to experience and try out different relaxation
techniques. Authors believe that such option should be offered
to all students of the Czech University of Life Sciences.

For students in acute distress situations Department of
Psychology offers free counselling services.
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